
 

  

  

 

 

Frederick County Public Schools’  
Comprehensive Literacy Plan (DRAFT) 

  

 
 

2018 FCPS Comprehensive Literacy Plan - DRAFT 
1 



 

Table of Contents 
 

Introduction 7 

Core Beliefs for Literacy 7 

Vision 8 

Mission 8 

Definition of Literacy 9 

Needs Assessment 9 

Rationale and Theory of Action 10 

Collaborative Improvement Process 12 

Measures of Progress 13 

Key 1 Instructional Leadership 18 
Purpose 18 
Birth to Grade 12 Established Programs/Initiatives 18 

Birth to Age Five System of Early Care and Education 18 
Kindergarten to Grade Five 18 
Grade Six to Grade Eight 19 
Grade Nine to Grade Twelve 20 

Enhancements/Improvements to Consider 23 

Key 2 Strategic Professional Learning 26 
Purpose 26 
Birth to Grade 12 Established Programs/Initiatives 26 
Strategic Professional Learning Goals 28 
Enhancements/Improvements to Consider 29 

Key 3 Continuity of Standards-based Instruction 32 
Purpose 32 
Birth to Grade 12 Established Programs/Initiatives 32 

Birth to Age Five System of Early Care and Education 32 
Kindergarten to Grade Five 33 
Grade Six to Grade Eight 33 
Grade Nine to Grade Twelve 34 

Continuity of Standards-based Instruction Goals 35 
Enhancements/Improvements to Consider 36 

 

2 



 

Key 4 Comprehensive System of Assessment 39 
Purpose 39 
Birth to Grade 12 Assessments 39 
Met or Exceeded Expectations 2016-2017 40 
Comprehensive System of Assessment Goals 44 
Enhancements/Improvements to Consider 46 

Key 5 Tiered Instruction and Interventions 48 
Purpose 48 
Birth to Grade 12 Established Programs/Initiatives 48 

Birth to Age Five System of Early Care and Education 48 
Kindergarten to Grade Five 48 
Grade Six to Grade Eight 49 
Grade Nine to Grade Twelve 50 

Personalized Instruction and Interventions Goals 51 
Enhancements/Improvements to Consider 53 

Appendix A: FCPS 2016-2017 Data 55 

Appendix B: Needs-based Survey and Results 60 
Staff Survey 60 
Early Care and Educator Provider Survey 83 
Community Survey 90 

Appendix C: Evidence-based Resources 97 

Appendix D: Glossary of Terms 99 

Appendix E: Research to Support the Keys 102 
Research/Evidence to Support Instructional Leadership (Key 1) 102 
Research/Evidence to Support Strategic Professional Development (Key 2) 103 
Research/Evidence to Support Continuity of Standards and Evidence-based Instruction (Key 3) 103 
Research/Evidence to Support Comprehensive System of Assessment (Key 4) 104 
Research/Evidence to Support Tiered Instruction and Intervention (Key 5) 105 

 
 
  

3 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Dr. Theresa Alban 
Superintendent 

 
 
 

Dr. Michael Markoe 
Deputy Superintendent  

4 



 

 
Comprehensive Literacy Plan Lead Writers 

 
Karen McGaha 

Curriculum Specialist 
 

Sue Ann Nogle 
Curriculum Specialist 

 
Cathy Nusbaum 

Coordinator 
 

Leslie Frei 
Teacher Specialist 

 
Brittney Garst 

Teacher Specialist 
 

Kristi McGrath 
Teacher Specialist 

 
Barb Shelley 

Teacher Specialist 
  

5 



 

 
Comprehensive Literacy Plan Stakeholder Workgroup 

 
 
Jamie Aliveto Doreen Bass Angie Corrigan 
Director Coordinator Coordinator 
 
 
 
 
 
Kevin Cuppett Leslie Frei Brittney Garst 
Executive Director Teacher Specialist Teacher Specialist 
 
 
 
 
 
Natalie Gay Kathy Gull Keith Harris 
Coordinator Teacher Specialist Executive Director 
 
 
 
 
 
Karen McGaha Kristi McGrath Sue Ann Nogle 
Curriculum Specialist Teacher Specialist Curriculum Specialist 
 
 
 
 
 
Cathy Nusbaum Kathy Prichard Barb Shelley 
Coordinator Director Teacher Specialist  

6 



 

 
“Don’t go where the path may lead; go instead where there is no path… and leave a trail.”  

- Ralph Waldo Emerson 

Introduction 

Frederick County Public Schools (FCPS) is committed to accelerating the literacy achievement of all 
students. At the core of our efforts, we champion diversity in our everyday work and recognize that 
addressing our personal, as well as organizational, biases are critical to eliminating the literacy 
achievement gap. We believe the values outlined below promote rigorous, relevant curriculum and 
pedagogy that advance 21st century literacy and engage students in preparation for college and careers. 

We actively support the advancement of the Frederick County Public Schools Strategic Plan 
through high expectations, standards, and accountability.  

We embrace and encourage exploration of new and innovative language arts instructional 
practices.  

We respond with a sense of urgency and question the status quo.  

We build strong relationships, communicate effectively, and invite meaningful engagement for all 
stakeholders.  

We create high-quality language arts professional learning opportunities through meaningful 
feedback, collegial dialogue, collaboration, and effective communication. 

Individuals in the 21st century and beyond will require a myriad of traditional and digital literacy 
competencies in order to effectively navigate and interpret a constant influx of information and change. 
While it is widely recognized that future employment skill sets will dramatically change during the next 
couple of decades, the ability to read, write, design, speak, listen, collaborate and effectively problem 
solve (disciplinary literacy) will remain as a constant catalyst for continual success in all future venues. 
These skills will allow persons to effectively connect, interpret and discern the multitude of intricacies 
associated with succeeding in a global society.  

Core Beliefs for Literacy 
FCPS is committed to ensuring that all students become independent readers and writers for many 
different purposes. Students will use their literacy skills to negotiate an increasingly complex and 
information-rich world.  Students will refine and apply their knowledge of reading, writing, speaking, and 
listening by engaging in a variety of diverse texts and writing for authentic purposes and audiences. 
Students will find joy in reading and writing. 
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The FCPS Core Beliefs for Literacy include: 

● Literacy begins at birth with parents and guardians as their child’s first teacher 
● Cohesive, sequential, rigorous PK-12 instruction based on the Maryland College and Career 

Ready Standards 
● All students receive explicit literacy instruction through differentiated, culturally responsive 

lessons that include student-centered activities which accommodate their physical, cognitive, 
social, and emotional needs. 

● Students are instructed using research-based strategies to meet the needs of the rigorous Maryland 
College and Career Ready Standards 

● All materials of instruction are aligned to the Maryland College and Career Ready Standards 
● Effective assessment practices will drive instruction to deliver the Maryland College and Career 

Ready Standards 
● Literacy is expanded and strengthened through family and community engagement 

Vision 

Education is the foundation of our community. The Frederick County Public Schools System educates its 
students to become caring, respectful, and responsible citizens and family members. Students look 
forward to school each day. They take full advantage of the rigorous academic curricula and strive to 
develop their talents. They utilize the power of technology to explore a world of new ideas and 
information. They acquire the knowledge and skills to achieve and the confidence to succeed, and are 
rewarded with a wide choice of offers from higher education and employers. FCPS graduates are 
exceptional 21st century citizens. 

Mission 

Public education is at the heart of the Frederick County community. It shapes who we are. In Frederick 
County, our promise is to empower our young people no matter who they are, no matter their 
backgrounds or circumstances. We want them to be prepared to succeed in college and careers. 
 
Therefore, our mission is to: 

● Reach our students with exceptional teaching and caring support; 
● Challenge them to achieve their potential; and 
● Prepare them for success in a global society. 

 
Frederick County depends on the opportunities that our schools guarantee. Public education keeps our 
community moving forward. It prepares our future community leaders, our business leaders, and our 
workforces. 
 
The students we educate today will be the adults caring for our community's health, homes, businesses, 
and neighborhoods tomorrow. Frederick County's investment in public education is an investment in our 
future. 
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Definition of Literacy 

“Literacy is the ability to identify, understand, interpret, create, compute, and communicate using visual, 
audible, and digital materials across disciplines and in any context. The ability to read, write, and 
communicate connects people to one another and empowers them to achieve things they never thought 
possible. Communication and connection are the basis of who we are and how we live together and 
interact with the world.” (“Why Literacy?” International Literacy Association) 

In order to help students develop a strong early literacy foundation and build on those skills, Frederick 
County Public Schools expanded its approach to literacy by integrating multiple content areas in its 
definition of literacy. “Disciplinary Literacy is the use of discipline-specific practices to access, apply, 
and communicate content knowledge, and, in [FCPS], it is a shared responsibility. Literacy skills are an 
important part of every academic discipline; however, each discipline relies on different types of texts, 
writing styles, and language to convey ideas and learning. For students to be fully prepared for the 
challenges and expectations of college and career, it is critical that they develop literacy skills in all 
content areas.” (“Teaching And Learning: Disciplinary Literacy: School Improvement in Maryland,” 
MDK12)  

Frederick County Public Schools adopted the Maryland College- and Career-Ready Standards (MCCRS) 
for English Language Arts PK-12 and Literacy in History/Social Studies, Science, and Technical Subjects 
6-12. These standards represent a shift in approaches to reading to identify explicitly and include reading 
and writing standards in the content areas of Science /Technical Subjects and History/Social Studies as 
companions to the English Language Arts Standards. The Standards specify the literacy skills and 
understandings required for college and career readiness in each discipline. 

Needs Assessment 

FCPS assembled a Pre-K through Grade 12 literacy team to compile demographic and trend academic 
data to examine the extent of growth with student groups and budget needs to support each student group. 
The data below shows increasing demand for services to support our neediest students.  

● Poverty The number of students who qualified for FARM increased 1.0% from 11,378 students in 
October 2016 to 11,496 students in October 2017. The overall FARM percent of total enrollment 
remained relatively flat, decreasing slightly from 27.8% to 27.6%. The FARM rate is attributable 
to local economic conditions as well as FCPS management’s efforts to improve communication 
and identification techniques for the program. The increase in students receiving FARM allows 
FCPS to provide nutritious meals to its neediest students which ultimate leads to improved 
student performance. 

● Special Needs The number of students with disabilities increased from 4,166 students in October 
2016 to 4,283 in October 2017, a 1.80% increase. The overall FY2018 Operating Budget included 
a $3,916,531 increase in the category of Special Education. This 6.7% increase over the prior 
year’s budget is reflective of the increasing demand for Special Education services. 

● English Learners The number of EL students continues to increase. A significant number of 
students new to Frederick County have limited English language skills. This year, FCPS will 
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open the school year with approximately 3,100 EL students in the system . Typically, that 
enrollment number continues growing throughout the school year. In addition, there are 1,787 EL 
students, not included in the 3,100 count, who have exited the EL program within the past two 
school years.  

 
The literacy team engaged with a broad range of stakeholders to examine relevant data to determine the 
needs of students, schools and teachers, to find out what is in place and determine what is needed to 
ensure equity in literacy is achieved for all of FCPS students.  
 
Three surveys were created and distributed to administrators, teachers, parents, and community based 
programs with the goal of gathering feedback regarding literacy needs as the first step in establishing a 
formal Comprehensive Literacy Plan.  The team used data from the Comprehensive Literacy Plan Needs 
Assessment to develop Frederick County Public School’s plan.  The survey generated data from 
respondents across the county, including child care providers, parents, teachers, administrators, directors, 
coordinators, resource teachers, content coordinators and grade level experts.  
 
Generally, results showed a strong sense of knowledge and application of the MCCRS and Early Learning 
Standards (Birth to age 8) across settings with most responses falling in the ‘agree’ and ‘strongly agree’. 
One area in particular from both the K-12 survey and the Birth to Five Survey indicated the need for more 
involvement with professional learning; that there is not enough time to plan for or attend literacy 
meetings and collaborative planning.  The urgency for training and resources became apparent. 
 
In summary, survey, demographic, and academic datasets provide the foundation for ensuring equitable 
practices result from FCPS’s Striving Readers Comprehensive Literacy program.  (See surveys in 
Appendix B) 

Rationale and Theory of Action 

As a result of the Comprehensive Needs Assessment, the Frederick County Public Schools System has 
established five keys to guide its Comprehensive Literacy Plan (CLP). Based on identified needs, the CLP 
identifies the following five keys as essential to increased literacy achievement for all students. In the 
CLP, the keys are later divided into subsections. In each Key, the division is arranged from Birth to Age 
Five, Kindergarten to Grade Five, Grade Six to Grade Eight, Grade Nine to Grade Twelve. The divisions 
demonstrate FCPS’s commitment to literacy development that begins with birth and continues through 
high school, college, and careers.  
 

Key 1 Instructional Leadership 
FCPS strives to develop instructional leaders who are knowledgeable about evidence-based 
literacy practices and can analyze the strengths and needs of each school and its community. 
Instructional leaders articulate clear goals, encourage innovation, support professional 
development and collaboration, and monitor teaching and learning. Leaders implement a system 
for effective school-wide literacy instruction that will close achievement gaps.  
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Key 2 Strategic Professional Learning 
FCPS strives to embrace the whole child, from birth to Grade 12. A high-quality and sustained 
system of professional learning occurs through strong partnerships with families and guardians, 
early childhood educators, PK-12 teachers, higher education staff members, libraries, and other 
community stakeholders. Together state and local teams will establish and disseminate 
needs-based professional learning in a variety of mediums to local educational agencies, PK-12 
Educators, birth to 5 organizations, and local communities.  
 
Key 3 Continuity of Standards and Evidence-based Instruction 
FCPS strives to work with schools, community-based programs, local Early Childhood Advisory 
Councils, public libraries, and institutions of higher education to expand its vision of literacy to 
include the continuum of birth to adult education to engage all groups and to increase alignment. 
True equity of instruction cannot be achieved until all students receive instruction aligned to the 
standards and delivered with fidelity. 
 
Key 4 Comprehensive System of Assessments 
FCPS strives to maintain a comprehensive system of assessments including state, local, school, 
and teacher assessment data. A comprehensive assessment system allows for strategic 
data-informed decision making to meet the needs of each individual student. 
 
Key 5 Tiered Instruction and Intervention 
FCPS has adopted the Universal Design for Learning (UDL) in all classrooms in order to 
personalize learning to facilitate the academic success of each student. This is achieved first by 
determining the learning needs, interests, and aspirations of individual students, and then by 
customizing learning experiences, to a greater or lesser extent, for each student. This approach 
provides choice and individualization for students which, in turn, allows teachers to provide tiered 
instruction. In addition, Maryland developed a structured Response to Intervention Framework in 
2008 that was adopted in FCPS. The tiered system of support will continue to be refined and 
include all children, and will provide enrichment and intervention models to achieve 
comprehensive literacy for all. 

All five keys are part of FCPS’ Comprehensive Literacy Plan and are implemented with fidelity within 
each school. A core literacy team exists within each school to utilize the elements of the plan to meet the 
diverse needs of students. This team consists of teachers and administrators in the areas of English 
Language Arts, Reading Intervention, Special Education, and English Learners. Structures are in place to 
sustain the literacy program for all children birth to grade 12, with a focus on disadvantaged groups. All 
educators are trained continuously to enable students to succeed, the reading and writing achievement gap 
will be eliminated in FCPS. 

Collaborative Improvement Process 

FCPS embraces the need to lead continuous improvement in all schools. FCPS recognizes the vital 
importance for district and school leadership teams to monitor progress continuously and fluidly adjust 
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school literacy plans when needed and appropriate. The Collaborative Improvement Process (CIP) 
strategically positions FCPS for the implementation of Maryland’s Consolidated State Accountability 
Plan under the Every Student Succeeds Act (ESSA) and to accelerate student learning at schools not 
meeting established standards for each student group. The CIP is leveraged to support schools identified 
as Targeted School Improvement (TSI) or Comprehensive School Improvement by the State of Maryland. 
The FCPS CIP serves as a continuous and collaborative improvement approach that focuses inquiry 
around leadership, instruction, and culture. Focused coaching and collaboration among schools, equitable 
distribution of resources, and prioritization and coordination of central staff support to facilitate 
improvement processes that expand leadership capacity, improve instruction, and ultimately build a 
“culture of belief” will be central to ensuring schools achieve optimal performance.  

Measuring the effectiveness and impact of literacy initiatives and innovations is a common and ongoing 
activity by FCPS. If the impact is positive, it can continue with the goal of becoming replicable and 
sustainable; yet, if the innovation is not determined successful, then FCPS will make improvements or 
seek assistance from the State, as necessary. The process of accomplishing and evaluating for continuous 
improvement using data collection is inherently important. 

 

 

Ensuring educators and educational leaders participate in ongoing training in data collection for formative 
and summative data is paramount to ensuring a standardized approach to data collection. This continuous 
improvement process must be iterative and cyclical to truly identify how baseline data has changed over 
time. With baseline data collection of English Language Arts/Literacy scores and other supporting 
academic data at the initial stage, FCPS can verify growth or achievement over time by collecting the 
same type of data at various points throughout the school year. The process, when followed with fidelity, 
can lead to continuous improvement. Sharing this among schools will lead to a sustainable and successful 
Comprehensive Literacy Plan. 
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Measures of Progress 
Performance Outcome Performance Measure 

The percentage of four-year-old 
children in FCPS Pre-K who 
meet or exceed proficiency 
expectations on the OLAI.  

FCPS uses the OLAI (Oral Language Acquisition Inventory) to 
determine the percentage of four year olds in FCPS Pre-K who meet 
or exceed proficiency expectations. The OLAI is a unique 
formative, criterion- referenced assessment of language, literacy and 
learning behavior.  

The percentage of four-year-old 
children in FCPS Pre-K who 
meet or exceed proficiency 
expectations on the FCPS Level 
A/B Running Record.  

FCPS uses the FCPS Level A/B Running Record to determine the 
percentage of four year olds in FCPS Pre-K who meet or exceed 
proficiency expectations on the following concepts: Left hand 
starting point, left to right directionality and one to one 
correspondence.  

The percentage of four-year-old 
children  in FCPS Pre-K who 
meet or exceed proficiency 
expectations on a writing 
sample. 

FCPS uses a writing sample to determine of percentage of 
participating four year olds in FCPS Pre-K who demonstrate writing 
proficiency at the random letter or letter strings stage of writing.  

The percentage of Kindergarten 
through second-grade students 
who meet or exceed proficiency 
expectations on the Benchmark 
Assessment System.  

FCPS uses the Benchmark Assessment System by Fountas and 
Pinnell to determine the percentage of Kindergarten through 
second-grade students who meet or exceed oral reading accuracy 
and oral reading comprehension expectations.  

The percentage of Kindergarten 
through fifth-grade students who 
meet or exceed proficiency 
expectations on the On Demand 
writing assessment. 

FCPS uses the On Demand writing assessment to determine the 
percentage of Kindergarten through fifth-grade students who meet 
or exceed writing craft and writing mechanics expectations.  

The percentage of third through 
fifth-grade students who meet or 
exceed proficiency on State 
reading/language arts 
assessments. 

FCPS uses the PARCC assessment as the performance measure to 
determine the percentage of third through fifth-grade students who 
meet or exceed proficiency on the statewide assessment in English 
Language Arts/Literacy. 

The percentage of participating 
sixth through eighth-grade 
students who meet or exceed 
proficiency on State 
reading/language arts 
assessments 

FCPS uses the PARCC assessment as the performance measure to 
determine the percentage of participating sixth through eighth-grade 
students who meet or exceed proficiency on the statewide 
assessment in English Language Arts/Literacy. 
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The percentage of tenth-grade 
students who meet or exceed 
proficiency on State 
reading/language arts 
assessments 

FCPS uses the PARCC assessment as the performance measure to 
determine the percentage of  tenth-grade students who meet or 
exceed proficiency on the statewide assessment in English 
Language Arts/Literacy. 
 

 
 
Rigorous Standards and Increasing Diversity 

The Maryland College and Career Standards require an increase in the rigor and deep analysis 
that has driven instructional shifts in English Language Arts/Literacy. Consequently, Maryland 
replaced its assessment system with the Partnership for Assessment of Readiness for College and Careers 
(PARCC) with its benchmark administration during the 2013-2014 academic year. While Maryland uses 
PARCC to determine students’ knowledge in reading and writing in grades three through eight, and in 
grade ten, a sample of kindergarten students are now assessed annually on the Kindergarten Readiness 
Assessment (KRA) in four domains: literacy, mathematics, social foundations, and physical well-being 
with a composite score indicating readiness for kindergarten. PARCC and KRA results have indicated 
achievement gaps in performance of All Students compared to student groups of disadvantaged students.  
 
At nearly the same time as the introduction of higher order, complex standards, texts and assessments was 
a recognition of FCPS’ changing demographics, including ethnicity, language, and percent in poverty. 
Shifts in racial and ethnic composition indicate Frederick County Public Schools as being a diverse school 
system with minorities accounting for 38.2% of the system’s population in 2017. By making equity a 
priority, FCPS is committed to advancing literacy skills for all children from birth through grade 12. 
Thus, FCPS has developed a Comprehensive Literacy Plan with a focus on disadvantaged children using 
data including a needs-based assessment. 
 
Cultural Proficiency & Meeting the Needs of All Students 

FCPS students are entitled to a welcoming, inclusive environment where they are highly engaged in 
learning and afforded equitable opportunities to participate in a full range of activities, curricula, and 
services. FCPS honors, respects, and values diversity while ensuring high academic standards and 
achievement levels for all students. District level professional development includes the identification and 
implementation of evidence-based instructional interventions/programs, data analysis for instructional 
modifications, and infusion of culturally relevant instructional materials. FCPS actively:  

● Promotes curriculum that is aligned to the MCCRS and fosters cultural competency 
● Expects respect for students’ identities and backgrounds 
● Tailors instruction to support diverse learning styles, including: 

○ strategies in reading and writing across the content areas 
○ development of foundational literacy skills, including print concepts, phonological 

awareness, phonics, and word recognition, vocabulary, and fluency 
○ explicit instruction in authentic and purposeful writing 
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○ use of high-interest, diverse, high-quality print and non-print materials 
○ strategies to enhance students’ motivation to read and write, as well as their engagement 

in self-directed learning 
○ opportunities for students to use and develop academic and content-specific vocabulary 
○ differentiated instruction and resources to support varying school and student needs 

● Ensures highly effective educators for all students  
○ Provides ongoing professional learning opportunities focused on strategies and practices 

for increased literacy achievement 
● Implements and responds to a valid and reliable system of assessments including screening, 

diagnostic, formative, and summative assessment tools 
 
Evidence-based Practices 

Evidence-based practices are different from research-based practices in a vital way. Research-based 
practices are theories behind the strategies or practices, but the research is simply in theory and not 
supported through proof. Evidence-based practices are proven effective and have the support to back them 
up. According to ESSA, the definition of “evidence-based” activities, strategies, and interventions is as 
follows: 

An “evidence-based” activity, strategy, or intervention: 

(i) demonstrates a statistically significant effect on improving student outcomes or other relevant 
outcomes based on [one of three levels of evidence], or 

(ii) demonstrates a rationale based on high-quality research findings or positive evaluation that 
such activity, strategy, or intervention is likely to improve student outcomes or other relevant 
outcomes. 

 

 

All practices used to support students, whether they are from a disadvantaged group or not, are Level 1, 2, 
or 3. Those interventions and practices are supported by moderate or strong evidence, where evidence is 
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applicable and available. Any evidence from studies that found that particular activities or interventions 
had a statistically significant effect on improving students’ literacy outcomes could be considered strong 
or moderate. What determines strong evidence is that it is based on at least one well-designed and 
well-implemented experimental study.  
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Key 1 Instructional Leadership 

Purpose 

FCPS strives to develop instructional leaders who are knowledgeable about evidence-based literacy 
practices and can analyze the strengths and needs of each school and its community. Instructional leaders 
articulate clear goals, encourage innovation, support professional development and collaboration, and 
monitor teaching and learning. Leaders implement a system for effective school-wide literacy instruction 
that will close achievement gaps.  

Birth to Grade 12 Established Programs/Initiatives 
FCPS instructional leaders are provided with the knowledge and resources to build effective collaborative 
literacy initiatives beginning at birth and continuing through grade twelve.  

Birth to Age Five System of Early Care and Education 

Support for Early Care and Education leaders includes: 
● Regular collaboration meetings among child care directors based on topics to support leadership. 

Guest speakers provide additional information and support. 
● Monthly Interagency Early Childhood Committee (IECC) meetings comprised of a large number 

of private and public agencies providing services to young children in Frederick County. This 
committee also serves as our Early Childhood Advisory Council (ECAC). 

● Monthly Judy Center steering committee meetings designed to analyze data and provide 
collaborative support for partners and families.  

Kindergarten to Grade Five 

Support for kindergarten to grade five leaders includes:  
 

● Conversations with Curriculum: Administrators attend three meetings per school year focused on 
learning more about curriculum, instruction and assessment. These meetings work to increase the 
capacity of administrators in order to serve as instructional leaders in their schools. 

● Monthly Literacy Specialist meetings: Monthly meetings are held with elementary literacy 
specialists. The meetings have a consistent structure but allow for flexibility. The structure of the 
meetings includes the following strands: Language Arts curriculum, instruction and assessment 
professional learning; Meaningful integration of technology in the general education classroom 
professional learning; Connecting reading intervention to the general education classroom 
professional learning; Instructional coaching professional learning; and Collaborative 
conversations with colleagues.  

● Aspiring Elementary Literacy Leader Meetings: Due to critical shortages in elementary literacy 
positions, a program was developed to support certificated staff who have an interest in becoming 
an elementary literacy leader. The purpose of the program is to better understand the roles and 
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responsibilities of a literacy leader. Topics explored include: Exploring language arts curriculum, 
instruction, assessment and reading intervention; Integrating technology meaningfully in the 
language arts classroom; Designing and planning high quality professional learning; and Learning 
the different roles and responsibilities of literacy leaders. 

● Collaborative Professional Learning: Literacy Specialists, Lead Reading Intervention Teachers, 
Lead Special Education Teachers, Lead English Learner Teachers and Administrators from every 
elementary school attend three face-to-face sessions to build the capacity of instructional and 
teacher leaders for literacy. Staff in the following departments collaborate to plan, train and 
support all schools as they work with struggling learners who are not achieving grade level 
expectations: Accelerating Achievement and Equity, Curriculum, Instruction and Innovation, 
School Administrative Leadership and School Accountability and System Improvement. FCPS 
leaders hold a strong belief that it is only with collective capacity and convergence of skill sets 
that will own the learning of each student and ultimately begin to close achievement gaps. 
Collaborative Professional Learning is an avenue for accomplishing this goal. Regardless of 
whether or not a student is identified with a disability, classified as an English learner, has a 
learner profile for a student who may have dyslexia, dyscalculia, or dysgraphia, and/or is a 
student who is simply not meeting grade level standards in ELA, these core literacy teams will 
share their expertise to intervene for any student.  

● Central Office Data Reviews: The Curriculum Specialist and Teacher Specialist for Elementary 
Language Arts regularly meet with Instructional Directors to review local and state language arts 
data. The purpose of the data review is to increase the capacity of Instructional Directors with 
assessment literacy and instructional implications. Instructional Directors become better equipped 
to support building-level administrators with monitoring student achievement and leading the 
instructional program. 

● Evidence-Based Literacy Instructional Framework: Teachers implement and Administrators 
monitor the evidence-based instructional framework for elementary language arts instruction. The 
Elementary Literacy Block Essentials outline the evidence-based structures for teaching language 
arts to all general education students.  

● Reading Intervention Meetings:  Four meetings are held annually that focus on a “train the 
trainer” model with a lead interventionist. These meetings focus on building teachers’ capacity 
for delivering varied interventions and utilizing materials appropriately. The lead interventionist 
is charged with training other teachers in his or her school and ensuring intervention programs are 
delivered with fidelity. 

Grade Six to Grade Eight 

Support for grade six to grade eight leaders includes: 
● Monthly Administrative Leadership meetings: Segments of these meetings focus on PARCC 

English Language Arts/Literacy 6-8 and PARCC English 10 as well as local literacy benchmark 
data analysis. 

● Systemic Accelerated Learning Process meetings: Administrators from schools where students 
are underperforming on the local Language Arts benchmarks and central office staff collaborate 
to foster discussions about ways to enhance learning and maximize student performance. 
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● Monthly Literacy Specialists meetings:  Segments of each meeting focus on analyzing and 
responding to literacy data. Literacy Specialists are charged with responsibility to return to their 
schools to share data, build capacity, and respond to literacy data.  

● Conversations with Curriculum sessions: Administrators are focused on learning more about 
curriculum, instruction and assessment through discussions with curriculum specialists three 
times a year. The goal of these sessions is to increase the capacity of administrators so they may 
serve as the instructional leaders in their schools.  

● Collaborative Professional Learning meetings:  Administrators, Literacy Specialists, lead 
interventionists, lead Special Educators, and lead English Learner teachers reinforce the concept 
of a core literacy team so they are better equipped to work together to respond to students’ 
literacy needs four times per year. 

● Reading Intervention Teachers meetings: Four times per year, central office staff offer literacy 
sessions that focus on a “train the trainer” model with a lead interventionist. These meetings focus 
on building teachers’ capacity for delivering varied interventions and utilizing materials 
appropriately. The lead interventionist is charged with training other teachers in his or her school 
and ensuring intervention programs are delivered with fidelity. 

● English Benchmark Data Reviews: Administrators from schools with low performance on the 
local English/language arts benchmarks are involved in meetings with central office staff to 
discuss ways to maximize student performance and enhance learning. School-based follow-up 
sessions occur with the curriculum specialist and English teachers. 

Grade Nine to Grade Twelve 

Support for grade nine to grade twelve leaders includes: 
● Monthly Administrative Leadership meetings: Segments of these meeting focus on PARCC 

English 10 as well as local literacy benchmark data analysis. 
● Systemic Accelerated Learning Process meetings: Administrators from schools where students 

are underperforming on the local Language Arts benchmarks and central office staff collaborate 
to foster discussions about ways to enhance learning and maximize student performance. 

● Monthly Literacy Specialists meetings:  Segments of each meeting focus on analyzing and 
responding to literacy data. Literacy Specialists are charged with responsibility to return to their 
schools to share data, build capacity, and respond to literacy data.  

● Conversations with Curriculum sessions: Administrators are focused on learning more about 
curriculum, instruction and assessment through discussions with curriculum specialists three 
times a year. The goal of these sessions is to increase the capacity of administrators so they may 
serve as the instructional leaders in their schools.  

● Collaborative Professional Learning meetings:  Administrators, Literacy Specialists, lead 
interventionists, lead Special Educators, and lead English Learner teachers reinforce the concept 
of a core literacy team so they are better equipped to work together to respond to students’ 
literacy needs four times per year. 

● Reading Intervention Teachers meetings: Four times per year, central office staff offer literacy 
sessions that focus on a “train the trainer” model with a lead interventionist. These meetings focus 
on building teachers’ capacity for delivering varied interventions and utilizing materials 
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appropriately. The lead interventionist is charged with training other teachers in his or her school 
and ensuring intervention programs are delivered with fidelity. 

● English Benchmark Data Reviews: Administrators from schools with low performance on the 
local English/language arts benchmarks are involved in meetings with central office staff to 
discuss ways to maximize student performance and enhance learning. School-based follow-up 
sessions occur with the curriculum specialist and English teachers. 

 
Strategic Instructional Leadership Goals 

Key 1: FCPS strives to develop instructional leaders who are knowledgeable about evidence-based literacy practices 
and can analyze the strengths and needs of each school and its community. Instructional leaders articulate clear 
goals, encourage innovation, support professional development and collaboration, and monitor teaching and 
learning. Leaders implement a system for effective school-wide literacy instruction that will close achievement gaps.  

Goals for 
Instructional 
Leadership 

Birth to  
Age 5 

K - Grade 5 
Grades  

6-8 
Grades  

9-12 
Timeline 

Key 
Contributors 

To develop 
instructional 
leaders who are 
knowledgeable 
about 
evidence-based 
literacy practices 

Collaboration 
meetings 
 
IECC meetings 
 
Judy Center 
Steering 
Committee 
meetings 

Conversations 
with Curriculum 
 
 
 
Summer 
Curriculum 
Writing updates 

Conversations 
with 
Curriculum 
 
Summer 
Curriculum 
Writing 
updates 

Conversations 
with 
Curriculum 
 
Summer 
Curriculum 
Writing 
updates 

3x/school year 
Fall 

Winter 
Spring 

 
Summer AL 
Meeting 

Curriculum 
Specialists 
 
Teacher 
Specialists 
 
Instructional 
Director 

To develop the 
capacity of 
school-based 
teacher leaders 
about 
evidence-based 
literacy practices 
 
 
 
 
 

 Collaborative 
Professional 
Learning 

Collaborative 
Professional 
Learning 

Collaborative 
Professional 
Learning 

4X/school 
year 
 
3 face-to-face 
sessions 
 
1 school-based 
session 

Collaborative 
Effort amongst 
the following 
departments: 
 
School 
Assessment and 
School 
Improvement; 
Curriculum, 
Instruction and 
Innovation; 
Accelerating 
Achievement 
and Equity 
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To develop the 
capacity of 
elementary, 
middle and high 
literacy 
specialists 

 Monthly literacy 
specialist 
meetings 

Monthly 
literacy 
specialist 
meetings 

Monthly 
literacy 
specialist 
meetings 

Monthly 
literacy 
Specialist 
during each 
school year 

Facilitated and 
led by 
Elementary and 
Secondary 
Language Arts 
Curriculum 
Specialists and 
Teacher 
Specialists 
 
Collaboration 
from: 
Technology 
Teacher 
Specialist for 
Language Arts; 
Professional 
Learning 
Department; 
Teacher 
Specialist for 
Reading 
Intervention, K - 
12 

To develop the 
capacity of 
Aspiring 
Elementary 
Literacy Leaders  

 Aspiring 
Literacy 
Specialist 
Program 

  3X/year 
 
Fall 
Winter 
Spring 

Facilitated by 
Elementary 
Curriculum 
Specialist and 
Teacher 
Specialist 
 
Collaboration 
from: 
Technology 
Teacher 
Specialist for 
Language Arts; 
Professional 
Learning 
Department; 
Teacher 
Specialist for 
Reading 
Intervention, K - 
12  
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To increase the 
capacity of 
Instructional 
Directors with 
assessment 
literacy 

 Data Reviews Data Reviews Data Reviews 4X/year Curriculum, 
Instruction and 
Innovation; 
Accelerating 
Achievement 
and Equity; 
School 
Administrative 
Leadership; and 
School 
Accountability 
and System 
Improvement 

Enhancements/Improvements to Consider 

 
Birth to Age Five System of Early Care and Education  

● Community partners and school teams attend MSDE Summer Academies as a collaborative team 
● Initiate transition meetings between school-based staff and administrators and community 

partners 
 
Kindergarten to Grade Five 

● Increase the number of certificated staff to allow for more openings in the Aspiring Elementary 
Literacy Leader Program 

● Initiate feeder school meetings with administration to discuss current topics in elementary 
language arts and to provide time for collaboration and sharing of what is working  

 
Grade Six to Grade Eight 

● Begin an Aspiring Literacy Leader Program at the secondary level 
● Initiate feeder school meetings with administration to discuss current topics in secondary 

language arts and to provide time for collaboration and sharing of what is working 
● Deepen administrators’ and teacher leaders’ understanding of the Maryland College and Career 

Ready Standards for English Language Arts/Literacy and these standards translate into instruction  
 
Grade Nine to Grade Twelve 

● Begin an Aspiring Literacy Leader Program at the secondary level 
● Initiate feeder school meetings with administration to discuss current topics in secondary 

language arts and to provide time for collaboration and sharing of what is working 
● Deepen administrators’ and teacher leaders’ understanding of the Maryland College and Career 

Ready Standards for English Language Arts/Literacy and these standards translate into instruction 

 
 

23 



 

  

24 



 

 

 
Key 2 

Strategic Professional 
Learning  

25 



 

Key 2 Strategic Professional Learning 

Purpose 

FCPS strives to embrace the whole child, from birth to Grade 12. A high-quality and sustained system of 
professional learning occurs through strong partnerships with families and guardians, early childhood 
educators, PK-12 teachers, higher education staff members, libraries, and other community stakeholders. 
Together state and local teams will establish and disseminate needs-based professional learning in a 
variety of mediums to local educational agencies, PK-12 Educators, birth to 5 organizations, and local 
communities.  

Birth to Grade 12 Established Programs/Initiatives 

Birth to Age Five System of Early Care and Education 
Professional learning opportunities for birth to age 5 include: 

● FCPS provides a six-week Kiddee Kollege program at four schools for parents and their young 
children. Focus is on supporting parents as their child’s first teacher. 

● Ready Rosie parent engagement tool is available county-wide. All Head Start teachers and FCPS 
prekindergarten teachers provide regular and ongoing playlists for families. All registered 
families receive weekly videos supporting their young child’s learning. Child care providers have 
been trained on the tool and the accompanying workshop modules for families. 

● Through the Resource and Referral Center (Child Care Choices) and FCPS, workshops are 
provided for early care and education providers on the topics of Literacy, Math and Social 
Foundations. The workshops are taught by FCPS pre-k and kindergarten teachers. Providers 
receive incentives which can be used in their program for attendance.  

● After school workshops are held six times a year for pre-kindergarten and kindergarten teachers 
and instructional assistants on topics to support early learning and development. 

● All FCPS pre-kindergarten and inclusive preschool teachers receive half day specific training 
three times a year. 

 
Pre-Kindergarten to Grade Twelve 
Professional learning opportunities for PK to grade 12 include: 

● FCPS provides PK-12 curriculum professional learning at the start of each school year. The 
training is full-day for all teachers. 

● FCPS provides a Fall professional learning day for PK-12 teachers. This day is focused on 
personalized professional learning. PK-12 teachers choose their path for professional learning 
from a variety of online and face-to-face options. 

● FCPS provides MSDE courses related to language arts instruction and assessment: 
○ Assessment for Reading Instruction: MSDE 15-00-03 
○ Formative Reading Assessment: MSDE 13-10-22 
○ Verbal Discourse: MSDE 13-10-23 
○ The Continuum of Literacy Learning: MSDE 16-10-13 
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○ Supporting EL students with the reading and writing standards: MSDE 13-10-27 
○ EL Case Study: Second Language Acquisitions and Instructional Strategies: MSDE 

17-10-10 
○ Making Data and SIOP Work for You (MSDE 17-10-01) 
○ Meeting the ELA/Literacy Standards with ELL and Other Struggling Learners (MSDE 

14-10-16) 
○ Methods of Teaching Reading in the Content Areas, Part II MSDE 15-00-07 
○ Unpacking and Implementing the ELA Curriculum in a Digital Learning Environment 

MSDE 14-10-07 
● FCPS provides mentoring and professional learning opportunities for first, second and third year 

teachers. 
● FCPS has a community partnership with Frederick County Reading Council. FCRC provides 

professional learning and community opportunities related to literacy. 
● FCPS has a community partnership with the Frederick County Public Library (FCPL). FCPS 

partners with FCPL for a variety of events, including summer reading programs, and day and 
evening programs for children birth through grade 5. FCPL also supports literacy in Frederick 
County through social media, e.g., books are promoted for independent reading. Literacy tips for 
working with children from birth through early elementary are available through social media. 

● Collaborative Professional Learning assembles together FCPS staff—a content specialist, a 
Special Education teacher, an EL teacher, an interventionist, and the building leader—to build 
and/or reinforce the concept of a core literacy team who will work together to respond to student 
needs. Three sessions are held at the systemic level while a fourth session is conducted at the 
building level.  

● Professional Learning Sessions focusing on literacy and sound instruction are available through 
FCPS Professional Learning Department and provide participants with introductory information 
in two part sessions - 

○ Accelerating Achievement and Equity for EL Students 
○ Technology for Elementary ELA Teachers 
○ Technology for Secondary ELA Teachers 
○ UDL 

● Educator Effectiveness Academies focus, in part, on building the capacity of teachers to create a 
welcoming, inclusive environment where they are highly engaged in learning and afforded 
equitable opportunities to participate in a full range of activities, curricula, and services. 

● Educator Effectiveness Academies also focus, in part, on using the Framework for Teaching to 
promote coaching conversations and enhance the professional growth of teachers as they 
continuously strive towards increased student achievement. 
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Strategic Professional Learning Goals 

Key 2: FCPS strives to embrace the whole child, from birth to Grade 12. A high-quality and sustained 
system of professional learning occurs through strong partnerships with families and guardians, early 
childhood educators, PK-12 teachers, higher education staff members, libraries, and other community 
stakeholders. Together state and local teams will establish and disseminate needs-based professional 
learning in a variety of mediums to local educational agencies, PK-12 Educators, birth to 5 
organizations, and local communities.  

Goals for 
Strategic 

Professiona
l Learning 

Birth to  
Age 5 

K - Grade 5 
Grades  

6-8 
Grades 

9-12 
Timeline 

Key 
Contributo

rs 

Provide 
professional 
learning for 
parents 

Kiddee 
Kollege 
 
 
Ready 
Rosie 
 
 
FCPL 
Partnership 

 
 
 
 
 
 
 
 
FCPL 
Partnership 

 
 
 
 
 
 
 
 
FCPL 
Partnership 

 
 
 
 
 
 
 
 
FCPL 
Partnership 

 6 week 
sessions at 4 
schools 
 
Ongoing 
 
 
 
Ongoing 

School 
staff/parents 
 
 
Families 
 
 
 
FCPL staff 
and FCPS 
Language 
Arts Staff 

Provide 
professional 
learning for 
community 
partners 
 

Workshops 
for early 
care and 
education 
providers 
 
 

   3 sessions 
each year 

FCPS PK and 
K teacher 
leaders/comm
unity ECE 
providers 

Provide 
optional 
professional 
learning for 
FCPS ECE 
teachers 

After 
School 
workshops 
 
 
 
 
PK teacher 
professiona
l learning 

   6 sessions 
each year 
 
 
 
 
 
½ day 
training 3 
times a year 

PK and K 
teachers and 
Instructional 
assistants 
 
PK teachers 
(general 
education and 
inclusive) 
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Provide 
professional 
learning for 
FCPS PreK - 
12 staff 

 August/ 
October 
Systemic 
Professional 
Learning 
 
 
MSDE courses 
related to 
language arts 

August/ 
October 
Systemic 
Professional 
Learning 
 
 
MSDE 
courses 
related to 
language arts 
 

August/ 
October 
Systemic 
Professional 
Learning 
 
 
MSDE 
courses 
related to 
language arts 
 

2 sessions 
each year 
 
 
 
 
 
Fall, Spring 
Summer 
Course 
Offerings 

PreK - 12 
Staff and 
Language 
Arts 
Department 
 
Department 
of 
Professional 
Learning and 
Curriculum, 
Instruction 
and 
Innovation 
Staff 

Provide 
mentoring 
and 
professional 
learning for 
non-tenured 
staff 

 First, Second 
and Third Year 
Support 
Programs 

First, Second 
and Third 
Year Support 
Programs 

First, Second 
and Third 
Year Support 
Programs 

Throughout 
the school 
year 

Department 
of 
Professional 
Learning and 
Curriculum, 
Instruction 
and 
Innovation 
Department 

Enhancements/Improvements to Consider 

 
Birth to Age Five System of Early Care and Education 

● Provide training for ECE teachers and community providers using the Early Language and 
Literacy Series modules.  

● Provide Cultural and Linguistic Training for ECE teachers and community partners. 
 
Kindergarten to Grade Twelve 
Frederick County Public Schools (FCPS) is developing an Accelerated Learning Process, a systemic 
process for ongoing job-embedded professional learning, educator collaboration, and the continuous, 
collective assessment of student learning with the specific goal of transforming teaching and learning. 
This process requires regular meetings that offer an opportunity for educators to (a) monitor student 
learning, (b) administer data-driven decisions that promote differentiated instruction, (c) share 
instructional best practices, and (d) examine student work. The process has been designed to ensure 
systemic terminology, protocols and research-based practices. 
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Other enhancements in Kindergarten to Grade Twelve include: 
 

● Expand MSDE course offerings related to literacy instruction and assessment. 
● Embed additional professional learning options within curriculum maps. 
● Provide more opportunities for job-embedded professional learning. 
● Provide more opportunities for book studies that meet the needs of individual schools and/or 

individual teachers. 
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Key 3 Continuity of Standards-based Instruction 

Purpose 

FCPS strives to work with community-based programs, local Early Childhood Advisory Councils, public 
libraries, and institutions of higher education to expand its vision of literacy to include the continuum of 
birth to adult education to engage all groups and to increase alignment. True equity of instruction cannot 
be achieved until all students receive instruction aligned to the standards and delivered with fidelity grade 
to grade.  
 

Birth to Grade 12 Established Programs/Initiatives 

Birth to Age Five System of Early Care and Education 

Young children flourish when engaged in language and literacy interactions throughout their day. These 
activities should be occurring through everyday experiences such as communicating with friends and 
family, traveling in the car or through the neighborhood, and through daily household activities. They also 
flourish when they experience being read to and having a discussion about the text. Vocabulary is built 
through pretend reading and engaging in open-ended questions and talk. As children move into 
prekindergarten, classroom activities should be designed to build phonemic awareness, print concepts, 
initial alphabet knowledge, and language comprehension which includes vocabulary knowledge, 
background knowledge, and knowledge of text and sentence structures. All of these activities should 
occur through natural opportunities including play-based or center-based learning. 

To promote continuity of standards for birth to five, FCPS will continue to: 
● Promote continuity of standards in birth to three program using aligned standards and curriculum 

documents 
○ Healthy Beginnings: Supporting Developing and Learning (Birth to Age Three)  
○ Supporting Every Young Learner: Maryland’s Guide to Early Childhood Pedagogy (Birth 

to Age Eight) 
○ Early Childhood Development (MSDE approved curriculum for ages four and five)  

● Collaborate with Head Start through ongoing conversations about curriculum and standards, dual 
placement of students, provide space in FCPS buildings as available, and participate on Head 
Start advisory councils. 

● Participate as an active member of the Interagency Early Childhood Committee. 
● Work together with FCPL on a variety of projects including summer reading lists, Bookmobile 

support at playgroups, and storytimes. 
● Collaborate with Special Education on equity of instruction for all PK students. 
● Collaborate with Family Literacy program and Frederick Community College with a focus on 

literacy for early childhood and adult education. 
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Kindergarten to Grade Five 

Literacy knowledge and skills developed in kindergarten through third grade predict later literacy 
achievement. Classroom instruction can have an enormous impact on the development of literacy 
knowledge and skills. The instruction in these early grades, especially K- Grade two should reflect 
developmentally appropriate instruction. Kindergarten should build on those same areas that began in 
prekindergarten including moving from initial alphabet knowledge to full alphabet knowledge and from 
phonological awareness to phonemic awareness. Beginning around first grade, children should also begin 
building fluency in context and fluency with automatic word recognition. Second graders enhance their 
reading through strategic knowledge that includes understanding general and specific purposes for 
reading. Students learn how to understand what the author is stating directly in the text as well as learning 
how to make inferences about the content in the text. In grades three to five, students begin to form 
opinions about aspects of the text in regards to how the writer’s craft provided support to reinforce 
understanding or how the graphics and charts support the information in the text. Students are exposed to 
a wide variety of genres and they can identify the genre of the text by using characteristics within the text. 
As fifth grade students move into their adolescent years, they are required to make meaning in all 
academic content areas. All aspects of the transition process from elementary school to middle school 
must be carefully designed to ensure a seamless transition.  
 
To promote continuity of standard-based instruction FCPS will continue to: 

● Identify and promote alignment of curriculum with Maryland College and Career-Ready 
Standards. 

● Increase collaboration with Special Education and EL programs to ensure all literacy needs are 
met.  

● Provide appropriate accommodations and curriculum resources to meet the literacy needs of all 
students. 

Grade Six to Grade Eight 

Adolescents need many opportunities to work with print and nonprint materials to make meaning and 
build relationships in their academic and social worlds. The Maryland College and Career-Ready 
Standards (MCCRS) provide a shared interdisciplinary approach to ensure middle school students meet 
the end of year expectations that will enable them to be college and career ready. To successfully support 
adolescent literacy development, we must provide access to engaging and motivating content and 
instruction to support their continued development. Areas to consider include the following: 

● Provide opportunities for adolescents to work with text that is inclusive of print and nonprint 
materials 

● Offer web-based learning experiences 
● Provide appropriate professional development for middle school educators 
● Implement assessment methods that allow students to demonstrate strengths as well as needs 
● Differentiate instruction to include culturally responsive pedagogy as our classrooms become 

increasingly diverse learning environments. 
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In order to promote alignment of standards based instruction, FCPS will continue to:  
● Identify and promote alignment of curriculum with Maryland College and Career Ready 

Standards for English Language Arts/Literacy across contents 
● Increase collaboration with the Offices of Special Education and EL Programs 
● Provide appropriate curriculum resource suggestions to meet the literacy needs of adolescent 

students 
● Collaborate with institutions of higher education that prepare teachers to include literacy 

standards with those that guide content preparation in their courses. 

Grade Nine to Grade Twelve 

The Maryland College and Career-Ready Standards (MCCRS) support the vision that all students 
graduate from high school with the reading, writing, speaking, listening and language skills necessary to 
interact successfully with a variety of audiences and for a variety of purposes. Likewise, graduates need to 
be able to read as well as comprehend information from various types of text, including fiction, poetry, 
drama and informational texts that cross into other curricular areas to be successful in their 
post-secondary endeavors.  
 
To promote continuity of standard-based instruction in high schools, FCPS will continue to: 

● Identify and promote alignment of curriculum with Maryland College and Career-Ready 
Standards 

● Increase collaboration with Special Education and EL programs to ensure all literacy needs are 
met 

● Provide appropriate accommodations and curriculum resources to meet the literacy needs of all 
students 

● Deepen teachers’ understanding of the Maryland College and Career Ready Standards for English 
Language Arts/Literacy and these standards translate into instruction 

● Continue to explore and utilize various evidence-based instructional practices that help 
personalize instruction to meet the various literacy needs of individual students 

● Build capacity and increase the use of MCCRS disciplinary literacy standard in teachers of other 
content areas to understand and to use effective evidence-based literacy practices in their 
classrooms 

● Explore and utilize various evidence based instructional strategies that help personalize 
instruction to meet the various literacy needs of individual students 
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Continuity of Standards-based Instruction Goals 

Key 3: FCPS strives to work with community-based programs, local Early Childhood Advisory Councils, public 
libraries, and institutions of higher education to expand its vision of literacy to include the continuum of birth to 
adult education to engage all groups and to increase alignment. True equity of instruction cannot be achieved until 
all students receive instruction aligned to the standards and delivered with fidelity grade to grade.  

Goals for 
Continuity of 
Standards- 

based 
Instruction 

Birth to  
Age 5 

System of 
Early Care 

and 
Education 

K - Grade 5 
Grades  

6-8 
Grades 9-12 Timeline 

Key 
Contributors 

Collaborate 
with 
community 
stakeholders to 
enhance 
continuity of 
standards 

Meetings, 
conversations, 
events, 
projects and 
programs with 
community 
partners 

Meetings, 
conversations, 
events, 
projects and 
programs with 
community 
partners 

Meetings, 
conversations, 
events, 
projects and 
programs 
with 
community 
partners 

Meetings, 
conversations, 
events, 
projects and 
programs with 
community 
partners 

 Ongoing FCPS, Head 
Start, Interagency 
Early Childhood 
Committee, 
Frederick County 
Public Library, 
Special 
Education, 
Frederick 
Community 
College 

Collaborative 
review of 
instructional 
materials in use 
 
 
 

Provide 
information 
regarding best 
practices in 
use 

Provide 
information 
regarding best 
practices in 
use that are 
aligned to the 
standards 

Provide 
information 
regarding best 
practices in 
use that are 
aligned to the 
standards 

Provide 
information 
regarding best 
practices in 
use that are 
aligned to the 
standards 

2018 Curriculum, EL, 
Special 
Education 
Advanced 
Academics, and 
Assessment 
Accountability 
and Equity staff 
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Increase 
knowledge of 
effective, 
evidence-based 
literacy 
instruction for 
all students 

Provide 
support to 
early care staff 
in using online 
and print 
resources 

Continue to 
provide 
collaborative 
professional 
learning on 
aligning 
instruction to 
standards 

Continue to 
provide 
collaborative 
professional 
learning on 
aligning 
instruction to 
standards 

Continue to 
provide 
collaborative 
professional 
learning on 
aligning 
instruction to 
standards 

2018- 
2020 

Curriculum, EL, 
Special 
Education 
Advanced 
Academics, and 
Assessment 
Accountability 
and Equity staff 

Increase 
collaboration 
for standards 
based literacy 
instructional 
plans for all 
students 
moving from 
elementary to 
middle school.  

 Vertical Team 
co-planning to 
analyze 
student needs 
and prepare 
action plans 
for the start of 
middle school. 

Vertical Team 
co-planning to 
analyze 
student needs 
and prepare 
action plans 
for the start of 
middle 
school. 

 2018- 
2020 

Curriculum, EL, 
Special 
Education 
Advanced 
Academics, and 
Assessment 
Accountability 
and Equity staff 

Enhancements/Improvements to Consider 

 
Birth to Age Five System of Early Care and Education 

● Implement VIOLETS in 3 and 4 year old community programs. 
 
Kindergarten to Grade Five 

● Facilitate curriculum resources to support alignment from K to Grade Two for Tier I instructional 
approaches for meeting the Foundational skills standards 

● Facilitate curriculum resources to support alignment with the Foundational Skills standards for K 
to Grade 5. 

● Provide collaboration time for vertical team planning to help transition students from elementary 
to middle school with an emphasis on EL student transition.  

 
Grade Six to Grade Eight 

● Deepen teachers’ understanding of the Maryland College and Career Ready Standards for English 
Language Arts/Literacy and these standards translate into instruction. 

● Build teacher capacity in the creation of formative and summative assessment practices that 
assess student mastery of  standards. 

● Provide additional time for vertical team co-planning so that teachers from different levels can 
collaborate and share evidence-based practices as students transition from one school to the next. 

● Provide additional time for teachers to plan across content areas and to collaborate with other 
schools with similar populations to share best practices. 
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● Continue to explore and utilize various evidence-based instructional practices that help 
personalize instruction to meet the various literacy needs of individual students. 

● Build libraries of high quality complex resources  so student have access to more rigorous texts.  
● Build capacity and increase the use of MCCRS disciplinary literacy standard in teachers of other 

content areas to understand and to use effective evidence-based literacy practices in their 
classrooms. 

 
Grade Nine to Grade Twelve 

● Deepen teachers’ understanding of the Maryland College and Career Ready Standards for English 
Language Arts/Literacy and these standards translate into instruction. 

● Build teacher capacity in the creation of formative and summative assessment practices that 
assess student mastery of  standards. 

● Provide additional time for vertical team co-planning so that teachers from different levels can 
collaborate and share evidence-based practices as students transition from middle to high school 
or grade to grade. 

● Provide additional time for teachers to plan across content areas and to collaborate with other 
schools with similar populations to share best practices. 

● Continue to explore and utilize various evidence-based instructional practices that help 
personalize instruction to meet the various literacy needs of individual students. 

● Build capacity and increase the use of MCCRS disciplinary literacy standard in teachers of other 
content areas to understand and to use effective evidence-based literacy practices in their 
classrooms.  
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Key 4 Comprehensive System of Assessment 

Purpose 

FCPS strives to maintain a comprehensive system of assessments including state, local, school, and 
teacher assessment data. A comprehensive assessment system allows for strategic data-informed 
decision-making to meet the needs of each individual student. This assessment system includes the 
appropriate balance of screening tools, grade level assessments, and progress monitoring of students 
receiving literacy interventions.  
 
As a routine practice, FCPS monitors and responds to achievement data throughout the school 
year. The FCPS local assessment framework has played a critical role in the system’s ability to 
monitor performance and inform action. Accelerating achievement and ensuring equity for all 
students is at the forefront of the work in FCPS. To this end, FCPS central office staff conduct regular 
reviews of systemic data to facilitate a timely response and support for schools. Staff from the School 
Administration and Leadership department, Accelerating Achievement and Equity department, 
Curriculum, Instruction and Innovation department and Student Accountability and School Improvement 
department meet to review school and student performance as local assessment results are collected 
throughout the year. Schools are responsible for meeting systemic targets in their Comprehensive School 
Improvement plans and use FCPS local assessments to monitor progress along the way. 

Birth to Grade 12 Assessments 

Kindergarten Readiness Assessment  

The new Maryland College and Career Standards raised the bar for all school age students, including 
kindergarteners. As a result, in 2014 Maryland began using the Kindergarten Readiness Assessment 
(KRA) developed under the Race to the Top Early Learning Challenge Grant in partnership with MSDE, 
the Johns Hopkins University Center for Technology in Education, the Ohio Department of Education, 
and West-Ed based on the states’ Prekindergarten standards. It is a required state assessment of 
Kindergarten Readiness given during the first 6 weeks of school. 
 
Kindergarten Readiness Assessment (KRA) measures school readiness in four domains: social 
foundations; language/literacy, mathematics, and physical well-being and motor development. 
The KRA provides information regarding school readiness levels, making it possible to determine if 
entering students have the knowledge, skills, and abilities required to succeed in kindergarten. The KRA 
can: 

● Provide Student Level Data: Gives teachers rich information about each assessed child’s 
knowledge, skills, abilities, and learning needs; 

● Inform Families: Each assessed child’s readiness for school is described in the Kindergarten 
Readiness Assessment Individual Student Report (ISR) and is provided to the family of every 
assessed child;  

● Instruct Community Leaders and Policy Makers: Stakeholders at the community, jurisdictional, 
and state levels gather important information about how well-prepared their children are for 
kindergarten; and 
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● Advise School Leaders and Early Childhood Programs: The data offer schools and programs 
information about the learning needs of assessed children.  

 

The KRA also identifies the individual needs of children, enabling teachers to make informed 
instructional decisions and produces reports for children with disabilities that align with Maryland’s 
online Individualized Education Plan (IEP) system. 

 
PARCC 
The PARCC tests, which resulted from the collaboration of several states and PARCC, Inc., are 
considered end-of-course exams. For students in grades three through 8 and grade 10, they are given 
toward the end of the school year. For the English test, students read passages from real texts (fiction and 
nonfiction) and sometimes watch video or listen to audio. They write using what they’ve learned from the 
passages and multimedia to support their arguments. The PARCC tests in English language arts measure 
writing at every grade because it is key to showing readiness for the next level of academic work or 
college and career readiness. 
  

ACCESS for ELLs 2.0 

ACCESS for ELLs 2.0 is an English language proficiency assessment administered to English Learners 
(ELs) identified in kindergarten through 12th grade. It is given annually to monitor students’ progress in 
acquiring academic English and assesses ELs’ skills in listening, speaking, reading, and writing. 

Met or Exceeded Expectations 2016-2017  

The following chart identifies the percentage of FCPS students who met or exceeded expectations on 
statewide assessments. 

Student Level All Students 
Special 

Education 
Students 

English Learners 
Economically 

Disadvantaged 
Students 

Kindergarten Readiness Assessment (KRA)  
Demonstrating Readiness in the Literacy Domain 

Kindergarten 49% ** Fewer than 25 
K students 
assessed 

16% 33% 

PARCC ELA/Literacy (Combined 4,5)  

Grade 3  48.2% 14.3% 8.9% 30.1% 

Grade 4 52.5% 10.8% 3.1% 29.1% 

Grade 5 51.1% 8.1% 0.0% 28.2% 

Grade 6 48.8% 4.0% 0.0% 22.9% 
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Grade 7 52.7% 9.8% 0.0% 29.4% 

Grade 8 49.0% 5.6% 1.2% 26.5% 

Grade 10 66.7% 17.5% 6.3% 38.9% 

 
ACCESS for EL students 
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FCPS Required Local Assessments 
 
The following assessments comprise the comprehensive system of required local assessments: 
 

Name of 
Assessment 

Purpose of 
Assessment PK K 1 2 3 4 5 6 7 8 9 10 11 12 

Oral Language 
Acquisition 
Inventory 
(OLAI) 

The OLAI 
identifies each 
student’s 
individual 
needs with oral 
language 
development.  

X              

Writing 
Sample 

The writing 
sample 
identifies each 
student’s 
individual 
needs with 
emergent 
writing skills. 

X              

Foundational 
Skills 

Foundational Skills 
identifies each 
student’s 
individual needs 
with phonological 
awareness, 
phonemic 

X              
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awareness and 
concepts about 
print. 

Benchmark 
Assessment 
System  

Measures 
progress on 
MCCRS 

 x x x x x x        

Elementary 
On-Demand 
Writing 

Measures 
progress on 
MCCRS 

 x x x x x x        

Fluency 
Assessment 

Measures 
progress on 
MCCRS 

    X X X        

Reading 
Performance 
Series 
 

Computer 
Adaptive 
Universal 
Screener 

   X   X   X     

Narrative 
Writing Task 
Benchmark 

Measures 
progress on 
MCCRS 

       X X X X X X  

Literary 
Analysis Task 
Benchmark 

Measures 
progress on 
MCCRS 

       X X X X X X  

Research 
Simulation 
Task 
Benchmark 

Measures 
progress on 
MCCRS 

       X X X X X X  

 
 
FCPS Progress Monitoring Assessments 
The following assessments comprise the comprehensive system of progress monitoring assessments: 

Name of 
Assessment 

Purpose of 
Assessment PK K 1 2 3 4 5 6 7 8 9 10 11 12 

Foundational 
Skills 

Foundational Skills 
identifies each 
student’s 
individual needs 
with phonological 
awareness, 
phonemic 
awareness and 
concepts about 
print. 

 X X            
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Words Their 
Way Spelling 
Inventory 

Identifies 
students’ 
knowledge of 
key spelling 
features that 
relate to the 
different 
spelling 
stages. 

   X X X X        

San Diego 
Quick 
Assessment 

Measures 
word 
recognition 
across 
multiple grade 
levels 
 

   X X X X        

Nonsense 
Word Test 

Measures 
student’s 
decoding 
abilities 
without 
allowing their 
sight word 
knowledge to 
interfere 

   X X X X        

 

Comprehensive System of Assessment Goals 

Key 4: A comprehensive system of assessments includes state, local, school, and teacher assessment 
data. A comprehensive assessment system allows for strategic data-informed decision making to meet 
the needs of the individual student. 

MSDE Goals for 
Comprehensive 
System of 
Assessments 

Birth- Age 5 
System of Early 
Care and 
Education 

K- Grade 5  Grades 6-8  Grades 9-12  Time 
line  

 

Responsible  
Party 

Report to 
stakeholders 
readiness for and 
progress toward 
college and career 
readiness for all 

Use valid and 
reliable 
assessments to 
determine 
readiness for and 
progress toward 

Use valid and 
reliable 
assessments 
including KRA, 
PARCC, and 
other content 

Use valid and 
reliable 
assessments, 
including 
PARCC, and 
other content 

Use valid and 
reliable 
assessments 
including 
PARCC, and 
other 

2018- 
2020 

Assessment 
and 
Accountability 
and Equity 
department 
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FCPS students literacy 
development 

standards 
approved 
assessments to 
determine 
readiness for 
and progress 
toward literacy 
development 

standards 
approved 
assessments to 
determine 
readiness for 
and progress 
toward literacy 
development 

Department 
approved college 
and career 
readiness 
assessments 
to determine 
readiness for and 
progress toward 
literacy 
development 
 

Conduct 
collaborative 
trainings regarding 
interpretation of 
various assessment 
data 

Provide training 
on 
developmentally 
appropriate 
assessment tools 

Collaborative 
Professional 
Learning 
sessions 
focused on 
interpretation 
of various 
literacy 
assessments, 
universal 
screener and 
curricular 
resources  

Collaborative 
Professional 
Learning 
sessions 
focused on 
interpretation 
of various 
literacy 
assessments, 
universal 
screener and 
curricular 
resources 

Collaborative 
Professional 
Learning 
sessions focused 
on interpretation 
of various 
literacy 
assessments, 
universal 
screener and 
curricular 
resources 

2018- 
2020 

EL 
Department 
 
Special 
Education 
Department  
 
Curriculum 
Department 
 
Assessment 
and 
Accountabili
ty and Equity 
Department 

Support school 
based assessment 
initiatives  

Provide training 
for 
developmentally 
appropriate 
literacy 
assessments 

Build capacity 
of school based 
literacy 
specialists with 
assessment data 

Build capacity 
of school based 
literacy 
specialists with 
assessment 
data 

Build capacity of 
school based 
literacy 
specialists with 
assessment data 

2018- 
2020 

Assessment 
and 
Accountabili
ty and Equity 
Department 
 
Curriculum 
Department 

Provide 
workshops, 
webinars and 
resources 
regarding the use 
of available 
progress 
monitoring tools. 

Provide training 
for 
developmentally 
appropriate 
literacy 
assessments 

Provide 
training to 
school based 
staff for best 
practices using 
progress 
monitoring 
tools. 

Provide 
training to 
school based 
staff for best 
practices using 
progress 
monitoring 
tools. 

Provide training 
to school based 
staff for best 
practices using 
progress 
monitoring tools. 

2018- 
2020 

Assessment 
and 
Accountabili
ty and Equity 
Department 
 
Curriculum 
Department 
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Enhancements/Improvements to Consider 

 
Birth to Age Five System of Early Care and Education 
 

● Provide additional training for developmentally appropriate literacy assessments. 
 
Kindergarten to Grade Twelve 
 

● Data discussions at the central office level must continue to occur in order to accelerate 
achievement and ensure equity for all students. Actionable steps for all departments will be 
created as a result of the data analysis.  

● Data discussion at the school level must occur on a regular basis in order to accelerate 
achievement and ensure equity for all students.  

● Ensure common planning time among grade level teams to analyze data and share best practices. 
The EL teacher, reading intervention teacher and Special Education teacher should also attend 
regularly to provide additional support.  

● Incorporate a K-12 universal screener as part of the FCPS Assessment Framework in order to 
guarantee the needs of all students are being met. 

● Provide teachers with formative assessment ideas/banks and build their capacity to adjust 
instruction accordingly.  
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Key 5 

Tiered Instruction and 
Interventions  
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Key 5 Tiered Instruction and Interventions 

Purpose 

FCPS has adopted the Universal Design for Learning (UDL) in all classrooms in order to personalize 
learning to facilitate the academic success of each student. This is achieved first by determining the 
learning needs, interests, and aspirations of individual students, and then by customizing learning 
experiences, to a greater or lesser extent, for each student. This approach provides choice and 
individualization for students which, in turn, allows teachers to provide tiered instruction. In addition, 
Maryland developed a structured Response to Intervention Framework in 2008 that was adopted in FCPS. 
The tiered system of support will continue to be refined and include all children, and will provide 
enrichment and intervention models to achieve comprehensive literacy for all. 

Birth to Grade 12 Established Programs/Initiatives 

Birth to Age Five System of Early Care and Education 

● Ready Rosie - a family engagement tool using very brief video’s to support parents and 
caregivers. 

● Infants and Toddlers program - services for children who qualify with a 25% delay in any area. 
Services are provided in the child’s natural environment. Ages served - birth to 4. 

● Healthy Families Frederick - a home visiting program for at risk first time parents. Must begin 
within the first 3 months and can continue until age 5. 

● Family Partnership - a family support center serving caregivers and children ages birth through 
age three. Center based and home visiting services available. 

● Family Literacy - serving ELL families with children from 6 months to kindergarten. Provides 
early childhood education, adult education, parenting, and parent and child together activities. 

● Head Start - a federally funded comprehensive program for families living in poverty and 
children ages three through five. 

● Judy Center - provides comprehensive services to all who touch the lives of young children in the 
Waverley and Lincoln school districts. Programs and services are provided through collaborative 
partnerships. 

● Prekindergarten - FCPS program serving income eligible children in 20 elementary schools.  
 

Kindergarten to Grade Five 

● Leveled Literacy Intervention (LLI) - The Fountas & Pinnell (F & P) Leveled Literacy 
Intervention System (LLI) is a small-group, supplementary literacy intervention designed to help 
teachers provide daily instruction that will bridge the gap for struggling students in order to 
achieve grade level expectations in reading and writing. 

● Reading Mastery Signature levels K/1 - Small group intensive intervention where decoding is 
taught explicitly and systematically. Numerous opportunities are presented for building fluency, 
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allowing students to focus on the meaning of the text; comprehension instruction begins early. 
● Corrective Reading - Corrective is a small group intensive, direct instruction reading intervention 

for students who are below grade level and struggling with decoding. 
● Evidence-Based Intervention Program - An EBIP is an Evidence Based Intervention Program that 

enables schools to develop a customized program to meet the specific needs of a student, which 
have been identified based on analysis of multiple measures of student performance. The plan is 
purposeful and includes goal directed instruction with ongoing progress monitoring and regular 
student feedback. The driving force of the EBIP is the evidence that is collected during 
implementation. This evidence will determine whether teachers will continue as planned or adjust 
instruction based on the student’s response.  

Grade Six to Grade Eight 

FCPS uses state and local testing data to drive and differentiate instruction and to provide remediation or 
enrichment instruction as necessary. Additionally, teacher reports, team meetings, and conferences with 
counselors, parents, and students provide additional information regarding ways to meet the needs of all 
students. This data will be viewed with research supporting learning of disadvantaged students, ELs, and 
students with special needs in order to improve equity.  

● Read 180 - Read 180 Next Generation is a comprehensive reading intervention that incorporates 
whole and small group instruction, adaptive software, and independent reading in a blended 
instructional model to accelerate reading achievement. 

● System 44 - System 44 Next Generation is a foundational reading program for the most 
challenged readers in Grades 3–12+. System 44 is proven to help students master the foundational 
reading skills required for success with the new standards, college, and career through explicit 
instruction in phonics, comprehension, and writing. 

● Read 180 / System 44 Hybrid Model - A hybrid model of both programs is implemented for those 
students who need both decoding and comprehension support. Students work in the System 44 
software independently for decoding support and participate in Read 180 whole and small group 
lessons for comprehension support. 

● Corrective Reading - Corrective is a small group intensive, direct instruction reading intervention 
for students who are below grade level and struggling with decoding. 

● Read Naturally - Read Naturally is an elementary and middle school supplemental reading 
program designed to improve reading fluency using a combination of reading passages and audio 
recordings (CDs). The Read Naturally program combines three strategies for improving fluency: 
teacher modeling, repeated reading, and progress monitoring. Students work at a reading level 
appropriate for their achievement level, progress throughout the program at their own rate, and 
primarily work independently (What Works Clearinghouse, 
https://ies.ed.gov/ncee/wwc/Intervention/325).  

● Evidence-Based Intervention Program - An EBIP is an Evidence Based Intervention Program that 
enables schools to develop a customized program to meet the specific needs of a student, which 
have been identified based on analysis of multiple measures of student performance. The plan is 
purposeful and includes goal directed instruction with ongoing progress monitoring and regular 
student feedback. The driving force of the EBIP is the evidence that is collected during 
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implementation. This evidence will determine whether teachers will continue as planned or adjust 
instruction based on the student’s response.  

Grade Nine to Grade Twelve 

FCPS uses state and local testing data to drive and differentiate instruction and to provide remediation or 
enrichment instruction as necessary. Additionally, teacher reports, team meetings, and conferences with 
counselors, parents, and students provide additional information regarding ways to meet the needs of all 
students. This data will be viewed with research supporting learning of disadvantaged students, ELs, and 
students with special needs in order to improve equity.  
 

● Read 180 - Read 180 Next Generation is a comprehensive reading intervention that incorporates 
whole and small group instruction, adaptive software, and independent reading in a blended 
instructional model to accelerate reading achievement. 

● System 44 - System 44 Next Generation is a foundational reading program for the most 
challenged readers in Grades 3–12+. System 44 is proven to help students master the foundational 
reading skills required for success with the new standards, college, and career through explicit 
instruction in phonics, comprehension, and writing. 

● Read 180 / System 44 Hybrid Model - A hybrid model of both programs is implemented for those 
students who need both decoding and comprehension support. Students work in the System 44 
software independently for decoding support and participate in Read 180 whole and small group 
lessons for comprehension support. 

● Corrective Reading - Corrective is a small group intensive, direct instruction reading intervention 
for students who are below grade level and struggling with decoding. 

● Evidence-Based Intervention Program - An EBIP is an Evidence Based Intervention Program that 
enables schools to develop a customized program to meet the specific needs of a student, which 
have been identified based on analysis of multiple measures of student performance. The plan is 
purposeful and includes goal directed instruction with ongoing progress monitoring and regular 
student feedback. The driving force of the EBIP is the evidence that is collected during 
implementation. This evidence will determine whether teachers will continue as planned or adjust 
instruction based on the student’s response.  
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Personalized Instruction and Interventions Goals 

Key 5: FCPS has adopted the Universal Design for Learning (UDL) in all classrooms in order to 
personalize learning to facilitate the academic success of each student. This is achieved first by 
determining the learning needs, interests, and aspirations of individual students, and then by 
customizing learning experiences, to a greater or lesser extent, for each student. This approach provides 
choice and individualization for students which, in turn, allows teachers to provide tiered instruction. In 
addition, Maryland developed a structured Response to Intervention Framework in 2008 that was 
adopted in FCPS. The tiered system of support will continue to be refined and include all children, and 
will provide enrichment and intervention models to achieve comprehensive literacy for all. 

Goals for 
Tiered 

Instruction 
and 

Intervention 

Birth to  
Age 5 K - Grade 5 Grades  

6-8 Grades 9-12 Timeline Key 
Contributors 

Provide 
interventions 
during the 
earliest years 
to support 
families as 
child’s first 
teacher 

Community 
programs 
available to 
neediest 
students 

    Ongong Infants and 
Toddlers, 
Healthy 
Families 
Frederick, 
Family 
Partnership, 
Family 
Literacy, Head 
Start, Judy 
Center, PreK 

Provide 
professional 
learning for 
LEA staff, on 
Multi-Tiered 
System of 
Support to 
meet the 
needs of all 
students, 
including 
students with 

 Identification 
of a lead 
intervention 
teacher and 
provide 
professional 
learning four 
times per 
year. 

Identification 
of a lead 
intervention 
teacher and 
provide 
professional 
learning four 
times per 
year. 

Identification 
of a lead 
intervention 
teacher and 
provide 
professional 
learning four 
times per 
year. 

ongoing System 
Accountability 
and School 
Improvement 
Staff 
 
Special Ed 
Staff 
 
Content Staff 
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disabilities 
 
 
 
 
 

Provide 
resources for 
implementing 
multi-tiered 
systems of 
support  

 Revise and 
transform 
FCPS’s 
Response to 
Intervention 
(RTI) 
framework 
into a 
MultiTiered 
System of 
Support 
(MTSS) 
Provide 
implementati
on rubric for 
revised 
MTSS 
framework 

Revise and 
transform 
FCPS’s 
Response to 
Intervention 
(RTI) 
framework 
into a 
MultiTiered 
System of 
Support 
(MTSS) 
Provide 
implementati
on rubric for 
revised 
MTSS 
framework 

Revise and 
transform 
FCPS’s 
Response to 
Intervention 
(RTI) 
framework 
into a 
MultiTiered 
System of 
Support 
(MTSS) 
Provide 
implementati
on rubric for 
revised 
MTSS 
framework 

Ongoing System 
Accountability 
and School 
Improvement 
Staff 
 
Special 
Education Staff 
 
Content Staff 

Provide 
technical 
support  

 Provide 
training for 
the 
monitoring 
and reporting 
required 
 
Provide 
training and 
resources on 
progress 
monitoring 
for 
Multi-Tiered 
System of 
Instruction  

Provide 
training for 
the 
monitoring 
and reporting 
required 
 
Provide 
training and 
resources on 
progress 
monitoring 
for 
Multi-Tiered 
System of 
Instruction 

Provide 
training for 
the 
monitoring 
and reporting 
required 
 
Provide 
training and 
resources on 
progress 
monitoring 
for 
Multi-Tiered 
System of 
Instruction 

Ongoing System 
Accountability 
and School 
Improvement 
Staff 
 
Special 
Education Staff 
 
Content Staff 

Provide 
opportunities 
for 
collaboration 
across content 
in order to 
meet the 
needs of 
intervention 
students 

 Provide 
training in 
working 
collaborativel
y with 
Content, 
Special 
Education, 
Intervention, 
and EL 

Provide 
training in 
working 
collaborativel
y with 
Content, 
Special 
Education, 
Intervention, 
and EL 

Provide 
training in 
working 
collaborativel
y with 
Content, 
Special 
Education, 
Intervention, 
and EL 

2017-2018 System 
Accountability 
and School 
Improvement 
Staff 
 
Special 
Education Staff 
 
Content Staff 
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teachers and 
specialists. 

teachers and 
specialists 

teachers and 
specialists 

 
AAE Staff 

Enhancements/Improvements to Consider 

 
Birth to Age Five System of Early Care and Education 

● Implement Raising a Reader program in pre-k and community programs. Raising a Reader 
focuses on strengthening family literacy routines and community literacy connections – a method 
that’s proven to work. https://www.raisingareader.org/  

● Continue to implement Ready Rosie. 
● Implement Learning Parties for identified families. 
● Enroll children in Dolly Parton Imagination Library. 

 
Kindergarten to Grade Five 

● Focus on Tier 1 interventions that take place in the classroom. 
● Provide teachers with resources that enable them to enhance instruction for struggling readers. 
● Teachers need additional professional learning in understanding available literacy data and how 

to use it for identifying student needs for intervention. 
● Teachers need additional professional learning in utilizing reading and writing strategies that will 

support the specific needs of their diverse learners. This will also include professional learning on 
culturally-responsive teaching that is grounded in best practices for literacy.  

● FCPS will continue to provide multi-tiered systems of support include interventions as well as 
enrichments and are for all students at all levels of proficiency and at every level of development.  

● Collaboration is needed as students transition from one grade level to the next and from one 
school level to the next. In those meetings, teachers need to share student-specific best practices 
with the next grade level teachers.  

● Additional support is needed for students reading below grade level.  
 
Grade Six to Grade Eight 

● Focus on Tier 1 interventions that take place in the classroom. 
● Provide teachers with resources that enable them to enhance instruction for struggling readers. 
● Provide professional learning in understanding available literacy data and how to use it for 

identifying student needs for intervention. 
● Provide additional professional learning in utilizing reading and writing strategies that will 

support the specific needs of their diverse learners. This also will include professional learning on 
culturally-responsive teaching that is grounded in best practices for literacy.  

● Continue to provide multi-tiered systems of support include interventions as well as enrichments 
and are for all students at all levels of proficiency and at every level of development.  

● Increase the amount of collaboration among and within schools as students transition from one 
grade level to the next and from one school level to the next. In those meetings, teachers need to 
share student-specific best practices with the next grade level teachers.  

● Provide additional support for students reading below grade level.  
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Grade Nine to Grade Twelve 

● Focus on Tier 1 interventions that take place in the classroom. 
● Provide teachers with resources that enable them to enhance instruction for struggling readers. 
● Possibly replace Read 180 with another reading intervention for students who received Read 180 

in middle school. 
● Provide professional learning in understanding available literacy data and how to use it for 

identifying student needs for intervention. 
● Provide additional professional learning in utilizing reading and writing strategies that will 

support the specific needs of their diverse learners. This also will include professional learning on 
culturally-responsive teaching that is grounded in best practices for literacy.  

● Continue to provide multi-tiered systems of support include interventions as well as enrichments 
and are for all students at all levels of proficiency and at every level of development.  

● Increase the amount of collaboration among and within schools as students transition from one 
grade level to the next and from one school level to the next. In those meetings, teachers need to 
share student-specific best practices with the next grade level teachers.  

● Provide additional support for students reading below grade level.  
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Appendix A: FCPS 2016-2017 Data 

In 2016-17, there were 41,3181 students enrolled in FCPS; thus, an increase of 665 
students from the 2015-16 school year. The racial/ethnic composition of the student body 
was: 61.8% white; 15.5% Hispanic/Latino; 11.9% black/African American; 5.3% Asian; 4.9% 
two or more races; 0.4% American Indian/Alaskan Native; and 0.2% Native Hawaiian/Other 
Pacific Islander.  FCPS serves students with varying needs, including 4,190 students with disabilities 
(10%), 2,388 English learners (EL) (6%), and nearly 11,000 receiving free and/or reduced meals (FARM) 
(27%).  
 
The chart below represents the Kindergarten Readiness Assessment Data for Fall 2017. 
 

Domain FCPS ELL Non-ELL FARM Non-FARM 

Composite 54% 26% 59% 36% 62% 

Language and 
Literacy 

49% 16% 54% 33% 56% 

 
The next three charts illustrate FCPS students’ performance on the PARCC accountability tests.  The gaps 
among students receiving English Language services, free and reduced meals, and special education 
services is evident. 

 

55 



 

 
 

 
 

56 



 

The following chart identifies the percentage of FCPS students who met or exceeded expectations on 
statewide assessments 
. 

Student Level All Students 
Special 

Education 
Students 

English Learners 
Economically 

Disadvantaged 
Students 

Kindergarten Readiness Assessment (KRA)  
Demonstrating Readiness in the Literacy Domain 

Kindergarten 49% ** Fewer than 25 
K students 
assessed 

16% 33% 

PARCC ELA/Literacy (Combined 4,5)  

Grade 3  48.2% 14.3% 8.9% 30.1% 

Grade 4 52.5% 10.8% 3.1% 29.1% 

Grade 5 51.1% 8.1% 0.0% 28.2% 

Grade 6 48.8% 4.0% 0.0% 22.9% 

Grade 7 52.7% 9.8% 0.0% 29.4% 

Grade 8 49.0% 5.6% 1.2% 26.5% 

Grade 10 66.7% 17.5% 6.3% 38.9% 

 
 
The following table displays the most significant and consistent gaps that are evident in the FCPS 
PARCC data. 
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The  system-wide Benchmark Assessment reading data shows the achievement gap of our disadvantaged 
students at all grade levels.  Benchmark Assessment  data is gathered throughout the school year with 
Kindergarten, First and Second Graders being assessed three times throughout the year.  Grades 3 and 4 
are assessed twice a year while Grade 5 is assessed once.   There are significant gaps with the EL and 
special Education students.  The gap is evident with Free and Reduced Meals students, not as large as the 
other two groups.  Within the EL student group, the gap grows larger with each grade level concluding 
with 5th grade having the largest gap. 
 

Benchmark  Assessment System 2nd edition (BAS) 
% = students meeting grade level expectations 

All Schools 
FCPS 

ALL FCPS English 
Learners 

Free and 
 Reduced Meals 

Special Education 

K 
January 2018 

61.3% 37.5% 43.6% 29.8% 
 

First Grade 
January 2018 

76.6% 
 

48.6% 
 

61.4% 45.1% 

Second Grade 
January 2018 

78.9% 
 

56.5% 64.9% 34.9% 
 

Third Grade 
November  2018 

74.9% 42.1% 63.1% 33.4% 

Fourth Grade 
November 2018 

73.3% 34.6% 59.6% 29.2% 

Fifth Grade 
November 2017 

74.3% 15.8% 62.7% 27.8% 

 
The chart below represents the percentage of middle school students meeting proficiency (2.5+ on all 
dimensions of rubric) on the 2018 ELA Benchmarks. 
 

 English 
Learner 

Non- 
English 
Learner 

Special 
Education 

Non- 
Special 
Education 

Free and 
Reduced 
Meals 

Non-Free 
and 
Reduced 
Meals 

Narrative 
Benchmark 

15.0 55.9 17.5 63.8 41.3 65.2 

Literary 
Analysis 
Benchmark 

15.8 56.9 18.9 59.6 36.6 62.0 
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Research 
Simulation 
Benchmark 

Not available until late May 2018 

 
The chart below represents the percentage of ninth grade students meeting proficiency (2.5+ on all 
dimensions of rubric) on the 2018 ELA Benchmarks. 
 

 English 
Learner 

Non- 
English 
Learner 

Special 
Education 

Non- 
Special 
Education 

Free and 
Reduced 
Meals 

Non-Free 
and 
Reduced 
Meals 

Narrative Benchmark 0.0 54.5 21.3 54.5 39.7 54.5 

Literary Analysis 
Benchmark 

0.0 55.7 16.9 55.7 36.6 55.7 

Research Simulation 
Benchmark 

0.0 57.3 18.6 57.3 39.6 57.3 

 
The chart below represents the percentage of tenth grade students meeting proficiency (2.5+ on all 
dimensions of rubric) on the 2018 ELA Benchmarks. 
 

 English 
Learner 

Non- 
English 
Learner 

Special 
Education 

Non- 
Special 
Education 

Free and 
Reduced 
Meals 

Non-Free 
and 
Reduced 
Meals 

Narrative Benchmark 26.7 60.1 21.1 60.1 42.1 60.1 

Literary Analysis 
Benchmark 

26.6 60.0 17.1 60.0 44.5 60.0 

Research Simulation 
Benchmark 

33.3 64.0 23.7 64.0 45.9 64.0 
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Appendix B: Needs-based Survey and Results 
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Early Care and Educator Provider Survey  
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Community Survey  
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Appendix C: Evidence-based Resources 

 

What to ask after finding a piece of evidence? 

Question Answer Evidence 

Is the original source trustworthy?   

Is the evidence data and statistics, or research?   

Does the source clearly describe the activity, the desired 
outcome, and the conditions under which it was tested? 

  

What was the result of the activity? (Did the activity achieve 
the outcome?) 

  

What “Level” of evidence is it? (How strong is the link 
between the activity and the outcome?) 

  

What was the “effect size” of the activity? (To what degree 
did the outcome occur, a little or a lot?) 

  

What other factors might have contributed to the activity 
working (or not working)?  

  

Can (and should) the activity be selected for the decision at 
hand? 

  

 
Find the Evidence 
The information and links below guide our district in determining the level of evidence-based research for 
a program or resource. 
 

1. “Warehouses” with multiple sources on various topics, pre-reviewed against the ESSA definition 
a. Evidence for ESSA (Hopkins) 
b. What Works Clearinghouse (IES) 
c. Evidence-Based Intervention Network (University of MIssouri) 
d. National Center on Intensive Intervention (AIR) 
e. Substance Abuse and Mental Health Services Registry (SAMHSA) 

 
2. Multiple sources on single topics, sometimes pre-reviewed against the ESSA definition 

a. Sources synthesized by groups like Class Size Matters, Attendance Works, etc. 
b. Literature reviews 

 
3. Single sources, not pre-reviewed against ESSA definition 
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https://www.evidenceforessa.org/
https://ies.ed.gov/ncee/wwc/
http://ebi.missouri.edu/
http://www.intensiveintervention.org/
https://www.samhsa.gov/capt/tools-learning-resources/national-registry-evidence-based-programs


 

a. Academic and professional journals (reviewed, just not against the ESSA definition) 
b. Educational Resources Information Center (ERIC) 
c. Vendors 
d. Google 

 
Checklist: Evaluating Plans for Evidence-based Activities 
Prior to selecting an evidence-based program, our district responds to the following questions. 
  

1. Does the plan identify a need (and associated objectives/outcomes)? 
2. What is the proposed activity to meet the need? 
3. What level of evidence does the proposed activity demonstrate? (“How strong is the link between 

the activity and the outcome?”) 
a. Level 1-3: Existing research links the specific activity to the need. 
b. Level 4: Existing research links the general activity to the need, and the plan will 

evaluate whether the specific activity meets the need after it is implemented. 
4. What is the effect size of the proposed activity? (“How large is the impact of the activity on the 

outcome?”) 
5. Is the activity an appropriate choice, given the level of evidence, the effect size, and other context 

(student population, grade levels, delivery method, cost, etc.)? 
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Appendix D: Glossary of Terms 

Child with a disability - a child evaluated in accordance with §§300.304 300.311 as having mental 
retardation, a hearing impairment (including deafness), a speech or language impairment, a 
visual impairment (including blindness), a serious emotional disturbance (referred to in this part 
as ‘‘emotional disturbance’’), an orthopedic impairment, autism, traumatic brain injury, another 
health impairment, a specific learning disability, deaf-blindness, or multiple disabilities, and 
who, by reason thereof, needs special education and related services. 
 
Comprehensive literacy instruction - instruction that (a) Includes developmentally appropriate, 
contextually explicit, and systematic instruction, and frequent practice, in reading and writing across 
content areas;  (b) Includes age-appropriate, explicit, systematic, and intentional instruction in 
phonological awareness, phonic decoding, vocabulary, language structure, reading fluency, and reading 
comprehension; (c) Includes age-appropriate, explicit instruction in writing, including opportunities for 
children to write with clear purposes, with critical reasoning appropriate to the topic and purpose, and 
with specific instruction and feedback from instructional staff; (d) Makes available and uses diverse, 
high-quality print materials that reflect the reading and development levels, and interests, of children; (e) 
Uses differentiated instructional approaches, including individual and small group instruction and 
discussion; (f) Provides opportunities for children use language with peers and adults in order to develop 
language skills, including developing vocabulary; (g) Includes frequent practice of reading and writing 
strategies; (h) Uses age-appropriate, valid, and reliable screening assessments, diagnostic assessments, 
formative assessment processes, and summative assessments to identify a child’s learning needs, to 
inform instruction, and to monitor the child’s progress and the effects of instruction; (i) Uses strategies to 
enhance children’s motivation to read and write and children’s engagement in self- directed learning; (j) 
Incorporates the principles of universal design for learning; (k) Depends on teachers’ collaboration in 
planning, instruction, and assessing a child’s progress and on continuous professional learning; and (l) 
Links literacy instruction to the State’s challenging academic standards, including standards 
relating to the ability to navigate, understand, and write about complex subject matters in print and digital 
formats. 
 
Dual Language Learner - English learners who range in age from birth through five years old and who are 
learning two or more languages. The title of DLL acknowledges that very young children are still actively 
developing their home language(s) along with English. 
 
English Learner - an individual (a) Who is aged 3 through 21; (b) Who is enrolled or preparing to enroll 
in an elementary school or secondary school; (c)(i) Who was not born in the United States or whose 
native language is a language other than English;  (ii)(I) Who is a Native American or Alaska Native, or a 
native resident of the outlying areas; and (II) Who comes from an environment where a language other 
than English has had a significant impact on the individual’s level of English language proficiency; or (iii) 
Who is migratory, whose native language is a language other than English, and who comes from an 
environment where a language other than English is dominant; and (d) Whose difficulties in speaking, 
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reading, writing, or understanding the English language may be sufficient to deny the individual— (i) The 
ability to meet the academic standards; (ii) The ability to successfully achieve in classrooms where the 
language of instruction is English; or (iii) The opportunity to participate fully in society 
 
Professional Development - activities that (a) Are an integral part of school and LEA strategies for 
providing educators (including teachers, principals, other school leaders, specialized instructional support 
personnel, paraprofessionals, and, as applicable, early childhood educators) with the knowledge and skills 
necessary to enable students to succeed in a well-rounded education and to meet the State’s challenging 
academic standards; (b) Are sustained (not stand-alone, one-day, or short term workshops), intensive, 
collaborative, job-embedded, data-driven, and classroom-focused; and (c) May include activities that—(1) 
Improve and increase teachers’—(i) Knowledge of the academic subjects the teachers teach;(ii) 
Understanding of how students learn; or (iii) Ability to analyze student work and achievement from 
multiple sources, including how to adjust instructional strategies, assessments, and materials based on 
such analysis;  (2) Are an integral part of broad schoolwide and districtwide educational improvement 
plans;  (3) Allow personalized plans for each educator to address the educator’s specific needs identified 
in observation or other feedback;  (4) Improve classroom management skills;  (5) Support the recruitment, 
hiring, and training of effective teachers, including teachers who became certified through State and local 
alternative routes to certification; (6) Advance teacher understanding of— (i) Effective instructional 
strategies that are evidence-based; or (ii) Strategies for improving student academic achievement or 
substantially increasing the knowledge and teaching skills of teachers;  (7) Are aligned with, and directly 
related to, academic goals of the school or LEA; (8) Are developed with extensive participation of 
teachers, principals, other school leaders, parents, representatives of Indian Tribes (as applicable), and 
administrators of schools to be served under this program; (9) Are designed to give teachers of English 
learners, and other teachers and instructional staff, the knowledge and skills to provide instruction and 
appropriate language and academic support services to those children, including the appropriate use of 
curricula and assessments; (10) To the extent appropriate, provide training for teachers, principals, and 
other school and community-based early childhood program leaders in the use of technology (including 
education about the harms of copyright piracy), so that technology and technology applications are 
effectively used in the classroom to improve teaching and learning in the curricula and academic subjects 
in which the teachers teach; (11) As a whole, are regularly evaluated for their impact on teacher 
effectiveness and student academic achievement, with the findings of the evaluations used to improve the 
quality of professional development; (12) Are designed to give teachers of children with disabilities or 
children with developmental delays, and other teachers and instructional staff, the knowledge and skills to 
provide instruction and academic support services to those children, including positive behavioral 
interventions and supports, multi-tier system of supports, and use of accommodations; (13) Provide 
instruction in the use of data and assessments to inform classroom practice; (14) Provide instruction in 
ways that teachers, principals, other school leaders, specialized instructional support personnel, and 
school administrators may work more effectively with parents and families; (15) Involve the forming of 
partnerships with institutions of higher education, including, as applicable, Tribal Colleges and 
Universities as defined in section 316(b) of the Higher Education Act of 1965, as amended (20 U.S.C. 
1059c(b)), to establish school-based teacher, principal, and other school leader training programs that 
provide prospective teachers, novice teachers, principals, and other school 
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leaders with an opportunity to work under the guidance of experienced teachers, principals, other school 
leaders, and faculty of such institutions; (16) Create programs to enable paraprofessionals (assisting 
teachers employed by an LEA receiving assistance under part A of title I) to obtain the education 
necessary for those paraprofessionals to become certified and licensed teachers; (17) Provide follow-up 
training to teachers who have participated in activities described in this paragraph (c) that are designed to 
ensure that the knowledge and skills learned by the teachers are implemented in the classroom; or (18) 
Where practicable, provide for school staff and other early childhood education program providers to 
address jointly the transition to elementary school, including issues related to school readiness. 
System of Early Care and Education in Maryland (SECE in MD):  Maryland’s early care and education 
system encompasses an array of programs with distinct purposes and designs. The system is complex with 
federally, state and privately funded programs subject to oversight by multiple authorizing and licensing 
agencies. The range of program options available to families of young children ages birth to 5 years 
includes: 

● Public Pre-Kindergarten 
● Community- based Pre-Kindergarten 
● Head Start 
● Early Head Start 
● Licensed Childcare Centers 
● Judy Centers 
● Family Childcare 
● Parochial Preschool 
● Montessori 
● Informal/Relative Care  

  
World Language Immersion Program - a model of instruction in which academic content and literacy 
skills are taught through the use of both English and a partner language, usually beginning in 
kindergarten. 
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Research/Evidence to Support Instructional Leadership (Key 1) 
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Research/Evidence to Support Strategic Professional Development (Key 2) 
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